


Contemporary view of learning is based 
upon the notion that learning is an active 
process of constructing knowledge rather 
than acquiring knowledge. It is a process of 
personal understanding and the 
development of meaning in ways which are 
active and interpretative. 
Instruction is the process by which this 
knowledge construction is supported rather 
than a process of knowledge transmission



Learning Design seeks to develop a 
descriptive framework for teaching and 
learning activities, and to explore how this 
framework can assist educators to share 
and adopt great teaching ideas. In short, it 
describes learning environment that 
supports knowledge construction.
It describes who is involved in a learning 
activity, what resources are required for 
the activity, how the activity is conducted, 
and most importantly, how a collection of 
activities are structured.



The learners
Students' learning needs - level of 
achievement, preferred learning styles 
and ethnic, cultural and linguistic 
backgrounds.
Selection or development of appropriate 
learning outcomes, assessment 
standards and specific targets.



Learning
Appropriate curriculum content /learning tasks or activities 
(problems, investigations, project, role plays, etc.)
Resources (books, notes, documents, papers, articles, 
manuals, reference books, web links, etc.) that support the 
learners to conduct the task/activity.
supports mechanisms (instructions, procedures, 
schedules/time-tables, monitoring, etc.) from a teacher 
implementing it
Selection and sequencing of teaching and learning 
strategies/tasks/activities.

Monitoring of learning
Development of assessment materials and processes to 
demonstrate evidence of learning
Monitoring of learning through feedback to inform current and 
future practice and targets (individual, class and/or school) 
for reporting purposes.







Is student centered.
Is goal oriented.
Focuses on meaningful performance
Clearly states performance goals or 
standards.
Targeted instruction and relevant 
resources are planned to “equip”
students for expected performance.



Makes room for a variety of 
activities/methods to accommodate 
individual differences (e.g., learning styles, 
skill levels, interests).
Activities are sequenced with increasing 
complexity. 
Assumes Outcomes can be measured in a 
reliable and valid way.
Provides scope for on-going, timely 
feedback.
Is empirical, iterative and self-correcting. 
Creates opportunities for trial and error,



Learning designs tend to exist in a 
variety of forms. They can be such things 
as lesson plans, descriptions of planned 
teaching and learning activities, or 
practice models, generic approaches to 
the structuring and orchestration of 
learning activities (JISC, 2006).



Type Description

Rule 
based

The learning task requires learners to 
apply standard procedures and rules in 
the solution of a problem. Example: 
Writing a letter which requires  the 
selection and application of one or a set 
of principles to achieve the goal.
Learning Resources: Materials as 
demanded by the situation, authentic 
letters, algorithmic descriptions and 
tutorials
Learning Support: Collaborative learning, 
teacher as coach/guide, opportunities to 
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Type Description

Inciden
t based

The learning activity is based around 
learners’ exposure to and participation  in 
events or incidents of an authentic and real 
nature, that require learners to reflect and 
take decisions based on the actions and 
events.
Example: Read a scenario presented in a 
text 
and identify what are the key issues.

Learning Resources: Incident /event 
descriptions and scenarios, case materials
Learning Support: Collaborative learning, 
opportunities to articulate and reflect, 
teacher as coach/guide



Type Description

Strateg
y 
based

Learning is based around tasks which 
require strategic planning and activity. 
Application of problem solving 
strategy with multiple options to 
achieve the outcome. Example:
Compose a poem/story.
Learning Resources: Multiple 
perspectives, expert judgements, 
theoretical underpinnings sample 
tasks and solutions.
Learning Support: Teacher as coach, 
collaborative learning, peer 
assessments opportunities to



Type Description

Role  
base
d

Learning is achieved through learners’
participation as a player and participant in a 
setting which models a real world 
application. Assuming the role, playing the 
role in resolution of complex problem where 
the perspective is the focus of learning. 
Example: Playing roles of good friend and 
bad friends based on their own perspectives 
and
judgements.
Learning Resources:  Procedural 
descriptions, role definitions, resources to 
define and guide role, scenarios, theoretical 
underpinnings.
Learning Support: Learners assume individual roles, 



LD focuses on improvement of teaching 
and learning through the development 
and implementation of a descriptive 
framework.
LD is a means of and guide for creation of 
new learning activities.
It also represents learning activities and 
so creates scope of sharing and adapting 
good teaching practices among tutors 
and designers.
It has the potential to aid learners and 
tutors in complex activities by guiding



Designs can be reused by others and can 
guide the teachers to find and incorporate 
relevant learning resources and tools to 
facilitate learning activities they create.
Designs can be tested and reviewed by 
others and are open for change in 
response to the changing demand of 
educational context (with the introduction 
of new technologies, practices, and open 
resources).


